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A^enFon	  to	  Oral	  Reading	  Fluency	  

•  ORF	  growth	  using	  CBM	  (Fuchs,	  Fuchs,	  &	  Compton,	  2004;	  
Wayman,	  Wallace,	  Wiley,	  Tich’a,	  &	  Espin,	  2007)	  

•  Complex	  phenomena	  (Ardoin	  &	  Christ,	  2008;	  Christ,	  Silbergli^,	  
Yeo,	  &	  Cormier,	  2010;	  Deno,	  Fuchs,	  Marston,	  &	  Shin,	  2001;	  Graney,	  Missall,	  
Marcnez,	  &	  Bergstrom,	  2009;	  Nese	  et	  al.,	  2012;	  Speece,	  Ritchey,	  Cooper,	  Roth,	  &	  
Schatschneider,	  2004)	  

•  Profoundly	  impacted	  interpretaFon	  of	  student	  
achievement	  and	  growth	  targets	  



A	  nod	  to	  Mark	  Twain	  

“What	  is	  needed	  is	  that	  each	  le^er	  of	  the	  
alphabet	  shall	  have	  a	  perfectly	  definite	  sound,	  
and	  that	  this	  sound	  shall	  never	  be	  changed	  or	  
modified	  without	  the	  addiFon	  of	  an	  accent,	  or	  
other	  visible	  sound…But	  the	  English	  alphabet	  is	  
pure	  insanity.	  It	  can	  hardly	  spell	  any	  word	  in	  the	  
language	  with	  any	  degree	  of	  certainty”	  (Twain,	  1942,	  
pp.	  168-‐169)	  



Early	  Literacy	  Measurement	  

•  The	  Big	  Five	  (NaFonal	  InsFtutes	  of	  Child	  Health	  and	  Human	  
Development,	  2000)	  

•  NCLB	  and	  the	  Reading	  First	  iniFaFve	  -‐	  Grade	  3	  
proficiency	  (Commi^ee	  on	  EducaFon	  and	  Labor,	  2001)	  

	  

“…addiFonal	  research	  is	  needed	  to	  examine	  the	  
tenability	  of	  reading	  tasks	  that	  address	  an	  
earlier	  phase	  of	  reading”	  (Fuchs,	  et	  al.,	  2004,	  p.	  7)	  



Skill	  RelaFons	  
•  Early	  fluency/sublexical	  skills	  (e.g.,	  le^er	  
sounds,	  phoneme	  awareness)	  predict	  later	  
skills	  (e.g.,	  word	  reading,	  ORF,	  
comprehension)	  (Linklater,	  O’Connor,	  and	  Palardy,	  2009;	  Speece,	  
Ritchey,	  Cooper,	  Roth	  and	  Schatschneider,	  2004;	  Stage,	  Sheppard,	  Davidson,	  and	  
Browning,	  2001)	  

•  Complex	  and	  interrelaFon	  of	  early	  graphemic	  
and	  phonic	  reading	  fluency	  components	  –	  
le^er	  sound	  fluency	  as	  a	  bridge	  to	  higher	  
order	  skills	  (Ritchey	  and	  Speece,	  2006)	  





Kindergarten Literacy Measures 















In	  Today’s	  News	  and	  at	  AERA	  

"The 2011-2012 school year was the worst in a 
decade for progress in access to high-quality pre-
K for America’s children.” 
 

"The state of preschool in America is a state of 
emergency.” 
 

--Steven Barnett and colleagues, The State of Preschool 
2012, National Institute for Early Education Research 

 

A confluence of emphasis on early literacy by 
researchers and politicians that calls for more 
thorough investigation and explication. 
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