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Disclosure 

• We are the authors of easyCBM but have the 
assigned copyright to the University of Oregon.  

• Riverside is the exclusive distributor of easyCBM 
and provides extensive training and support. 

• As authors, we make no profit on this product; 
income (if any) goes to the UOBRT to support 
further research on RTI systems.  

• At this point, we have invested approximately 7 
million dollars in research and development of 
easyCBM. 







Use of Technology 

• Three critical aspects in which technology can be 
very useful 
– Data collection 
– Data management 
– Display of results 

• Automation is achieved and error is reduced 
• Student record archival is available 
• We have developed easy CBM to reflect these 

various features and this presentation will focus 
on all three. 



easyCBM Data Collection 

• First we provide an overview of the measures 
and procedures – administration scoring 
practices – for collecting performance and 
progress data. 

– Reading and Mathematics 

– Grades K-8 

– CCSS standards aligned (beginning with National 
Reading Panel and NCTM) 



easyCBM Data Management 

• Second we present screenshots of a few data 
management tools  

– Teachers can determine who is at risk on the 
benchmark measures and use this information to 
group students. 

– We used item response theory (IRT) to place items 
and people on the same scale. Therefore, teachers 
also can view how students perform on specific 
items.  



easyCBM Display of Results 

• The major function for all curriculum-based 
measurement is progress monitoring students 
overtime to evaluate instructional programs. 

– teachers can login both the label of their 
instructional program and more rich description of 
it.  

– A time series graph is displayed in which students 
are monitored on a particular measure and these 
instruction programs interrupt the time series. 



Response to Effectiveness of 
Progress Monitoring and Formative 

Assessment 

A tribute to Marshall McLuhan: 

“I may be wrong, but I’m never in doubt” 



Acknowledgements 

• 15 year period of peer reviewed publications 
• Stellar record of tackling ‘intractable’ problems 
• More specifically…. 

– Attention to more than just outcomes 
– Consideration of intervention integrity 
– Use of a control group (more on that later) and even 

better (e.g., randomized controlled experiment) 
– Multiple measures (of teachers and students) 
– An important criterion variable (state test) 
– Two years of implementation (more on that later) 
– Non-trivial findings (see tables) 



General Study Questions 

• Algorithm for matching to student level of skill 
development in AM – a.k.a. learning 
progressions (or back to the future?) 

• Specific reports for students and teachers? 

• Who received summer school (from larger 
population (a.k.a. recommendation process)? 
Or, who qualified but didn’t attend? 

• What was being controlled for in instruction? 

• ...improvement for students who participate in 
AM significantly outperform those who do 
not…but was it AM or summer school? 

 



A Conundrum for the Field 

• “…lack of information on individual student 
progress at the classroom level”: Why do 
we drive on the parkway and park on the 
driveway? 

• Group designs for treatment effects to make 
recommendations for individuals? 

• Subgroup analyses: Why gifted vs. non gifted? 
Definitions of low, medium, and high 

• Outliers: “considerable variability in student 
performance” 



Another Conundrum for the Field  

• …If teachers could monitor instruction 

…and knew how to incorporate evidence-

based principles 

– Principles of professional development: 

“variability among teachers in their 

implementation of the program” 

– Feedback to students but to teachers?… 

– Role for school psychologists 


