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Introduction 
 
Review of Concept-based Instruction 
 

As our classrooms become more inclusive, the cognitive and affective variability between 
students increases. Reaching high academic standards within any such classroom is daunting. 
How do we not teach to the lowest common denominator? How can we ensure success for all of 
our students in the same learning environment without individualizing each student’s educational 
program? How can we be efficient and effective? 

Concept-based instruction (CBI) is a model to mediate curriculum, instruction, and 
assessment into manageable tasks that enables teachers to make the appropriate content-specific 
information decisions that increases student achievement. CBI is conceptualized below.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
For students to make sense of the sheer mass of factual data presented in class, they need 

an overt and easily accessible strategy to not only organize information into a manageable 
framework but also have important information linked in such a way that meaningful 
connections between unique and different situations develop overtly. Cognitive psychologists 
have found that increasing the structure and organization of presented material promotes proper 
encoding into memory storage (Baddeley, 1999; Mintzes, Wandersee, & Novak, 1997), which is 
foundational for the relational thinking skills required to understanding material (Bransford, 
Sherwood, Vye, and Rieser, 1986). It is the ability of the learner to ‘know what to do’ and ‘why 
to do it’ and ‘when to do it’ that is enhanced when thinking is modeled and activated within an 
intellectual context (Niedelman, 1991) where information is organized to clearly reflect the 

Knowledge Forms 
Graphic Organizers 

Intellectual Operations 

Conceptual Design 
Interactive & Spatial Delivery 
Valid & Reliable Assessments 

State Standards 
Local Goals 

Content 
Teacher Expertise 

CBI 

Increased 
Access & 

Achievement 



ii 

“richness of connections between units of knowledge” (Chi & Koeske, 1983). Overtly organizing 
and linking information into meaningful units allows for greater amounts of material to be 
recalled and understood (National Research Council, 2000; Baddeley, 1999). 

 
 Design. CBI begins with a content analysis for important ideas that align with state 
standards. These guiding principles serve as umbrellas into which concepts are the bridge to 
acquiring relational thinking skills by serving as anchors for the cognitive structure between facts 
and principles. Concepts have attributes that represent the rules students use to categorize and 
distinguish examples from non-examples. Explicitly specifying the attributes is critical to 
provide students with the organizational rules that enable students to apply information and 
knowledge to new circumstances, settings, places, events, and eras. For example, a river is an 
example of a social studies concept that transcends time and place. Its attributes are: (a) a large 
natural stream of water, (b) flowing from higher to lower elevation, and (c) empties into another 
body of water. Often, the tendency is to jump from the concept label, in this case “river” to 
specific examples, such as the Nile or Mississippi. A non-example is a creek. Though it consists 
of two attributes of river, as defined here, conceptually it is not a large body of water. Attributes 
help to avoid misrules in learning by providing a fundamental link that is constant across 
virtually all examples of the concept (Tindal, Nolet, & Blake, 1992). 
 
 Delivery. CBI uses graphic organizers (GOs) as a visual and organizational template of 
knowledge forms (principles, concepts and attributes, examples/non-examples) to communicate 
relationships between concepts (Tukey, 1990), rather than requiring students to use cognitive 
resources that they may not possess to extract relationships from text (Robinson, 1998). GOs 
provide students with a meaningful conceptual framework from which they can activate their 
prior knowledge better and faster than text itself (Dunston, 1992) while creating new schema 
while learning new material (Ausebel, 1968).  
 
 Assessment. Research has repeatedly shown that students with disabilities, non-identified 
low achieving students, and students at-risk of academic failure do not succeed in factually based 
assessments (Schulte, Villwock, Whichard, & Stallings, 2001, Prater, 1993), yet these are the 
most prominent types used in classes. CBI uses assessments that support the development of 
critical thinking skills by requiring learners to first acquire and control factual information as a 
basis to manipulate information in establishing relationships between knowledge forms. The 
process of acquiring critical thinking skills should be viewed as a continuum of both depth and 
breadth of declarative content knowledge, and procedural problem-solving skills (Tindal & 
Nolet, 1995). To reflect this continuum, assessment systems should be designed to measure 
improvement of and be sensitive to all performing students in inclusive general education 
settings. 
 
Overview of Training Module 
 

This training module is divided into five chapters, each of which is designed to give you 
step-by-step practice in developing a concept-based instructional unit. 
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• Instructional Planning and Curriculum Analysis: How do you figure out what 
concepts you want students to learn in a given unit? What sort of issues do you need 
to consider in your planning making your teaching effective? 

• Instructional Delivery: How do you design your curriculum to ensure that it is 
accessible to as wide a range of students as possible? What modifications and graphic 
organizers make most sense to use—and when does it make most sense to present 
them—in a particular unit? 

• Independent Activity: How do you design activities for students to complete 
independently which help them learn to apply the concepts presented in a particular 
unit to other situations? 

• Assessment: How do you design and implement assessments in a way that provides 
you with feedback you can use to evaluate and improve both student learning and 
your own instruction? 

• Teacher Reflection: What sort of questions should you ask yourself at the end of 
each unit to allow you to continue to improve as a teacher? 

 
Each section within each chapter first provides you with a general concept (classroom 

example) containing information about that particular component of teaching CBI addressed in 
the chapter. Second, each chapter has a guided practice activity (in-class activity) designed to 
clarify the concepts and activities you will be using to organize your thoughts in that particular 
area. Each chapter concludes with an independent activity (homework assignment) which will 
allow you to apply concept-based instruction to a unit or units of your own choosing.  
 

 General Concept (Classroom Example): Each section begins with a general example 
illustrating each component. 

 Guided Practice (in-class activity): Following each general example, you will have an 
opportunity to apply your knowledge in a guided practice activity from the content 
provided in this training module.  

 Independent Practice (homework assignment): Using your own content, you will 
demonstrate your understanding of the model in the Homework Assignment. In this 
section, you will develop a unit from curriculum you have selected. The Evaluation 
Form may be used to obtain feedback from a peer and a final evaluation from the 
instructor.  

 
After completing this training module, you will be proficient with the process of 

designing, delivering, and assessing content material conceptually, thus ensuring that all students 
in your classes have been presented information in a way that makes the important concepts in 
your curriculum transparent. Your curriculum will be aligned with the state standards, and you 
will have additional resources to enhance your lessons. Finally, you will be proficient in 
designing and using assessment measures that will inform your teaching and track students’ 
learning to allow for better instructional decision-making.
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Section 1: 
Instructional Planning and Curriculum Analysis 

 
CONCEPT EXAMPLE 

 
 The first step in designing your curriculum conceptually is to analyze your curriculum. 
This process comprises four steps: read the text, determine the important ideas you want your 
students to know, align state standards to match those ideas, and finally choose concepts and 
attributes that support important ideas and standards.  
 

Read the lyrics to the song “Garden Party” by Rick Nelson (1972) below. 
Went to a garden party, Reminisced with my old friends, A chance to share old memories, Play 

the songs again.  
When I got to the garden party They all knew my name, No one recognized me, I didn't look the 

same.  
But it's all right, now, I've learned my lesson well, See, you can't please ev'ryone, So you got to 

please yourself.  
People came from miles around, Ev'ryone was there; Yoko brought a walrus, There was magic in 

the air.  
Over in the corner, Much to my surprise, Mr. Hughes hid in Dylan's shoes, Wearin' his disguise.  
But it's all right, now, Learned my lesson well, See, you can't please ev'ryone, So you got to 

please yourself. 
Played them all the old songs, I thought that's why they came, No one heard the music, Didn't 

look the same. 
I said hello to Mary Lou, She belongs to me, When I sang a song about a honky tonk It was time 

to leave. 
But it's all right, now, I've learned my lesson well, See, you can't please ev'ryone, So you got to 

please yourself. 
Someone opened up the closet door, And out stepped Johnny B. Goode, Playin' guitar like a-

ringin' a bell, And lookin' like he should. 
Now if you got to play a garden party, I wish you a lotta luck; But if memories is all I sing I'd 

rather drive a truck.  
Gettin' all right, now, I've learned my lesson well, See, you can't please ev'ryone, So you got to 

please yourself. [REPEAT] 
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Important Ideas 
 

If one were to use this song as content, several important ideas in the song could be 
extracted and discussed. For simplicity, I have identified three, though there are many more. 

1. Self-esteem: “Gotta please yourself” 
2. Living in the present and not in the past: “Can’t please everyone” 
3. Relationships in context: “Garden Party” 

 

Concepts, Attributes, Examples, and Non-Examples 
 

Using the following definitions and explanations, I have provided an example of a 
concept that would facilitate learning about relationships in context. 
 

• Concept: A class of events, names, dates, etc. that share a common set of defining 
attributes or characteristics.  A concept is timeless, universal, abstract and broad, and it is 
usually represented by one to two words. When identifying a concept, consider why it is 
important that students learn this information. This will lead you to a broader vision of the 
topic and assist in the articulation of the concept. 
• Attribute: Essential element of a concept. Attributes help students gain a deeper 
understanding of the concept. Once you have identified a concept and several examples, 
identify the concept’s critical characteristics.  To assist in this process, write a dictionary 
definition of the concept.  What defines the concept and is consistent across all examples of 
the concept?  These are the attributes. 

 
CONCEPT EXAMPLE 

Concept Attributes Example /Non Examples  

Gathering of people  Example: old friends, acquaintances 
 Non-example: jail inmates 

Distinct event 
(particular location, 
specific time, etc.) 

 Example: reunion of artists. 
 Non-example: trial at 10 a.m. 

Intent to have fun  Example: celebrating memories 
 Non-example: wake 

Activities  Example: playing songs, reminiscing 
 Non-example: none 

Party 

Party items  Example: musical instruments 
 Non-example: none 

 
Party is a simplistic concept, but understanding the concept of party will support 

discrimination (party vs. not a party) and contextual relationships. In social studies, though there 
are many more forces driving your instruction (state standards, local goals, teacher expertise, and 
content) that make analyzing curriculum more complex, the process is the same. 
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GUIDED PRACTICE 

 
Key Areas 

Curriculum: 
• Resources 
• Term/Unit Planning 
• Concepts and Attributes 

Instruction: 
• Prior Knowledge 
• Active Learning Strategies 
• Diversity/Inclusion Strategies 
• Accommodations/Modifications 
• Organizational/Review Strategies 
• Technology Integration 

Assessment: 
• Standards Alignment 
• Assessment Strategies 

 
Considering your content area, building resources, and student population, can you 

identify additional key areas to those above when planning this unit? 
 
1. ___________________________________________________________________________  

2. ___________________________________________________________________________  

3. ___________________________________________________________________________  

4. ___________________________________________________________________________  

5. ___________________________________________________________________________  

6. ___________________________________________________________________________  

Curriculum 
 

Gaynor Ellis, E., Esler, A., (1999). World War II and Its Aftermath. World History, Connections 
to Today (pp. 786-820). Upper Saddle River, New Jersey: Prentice Hall. 

 
Read the following chapter about World War II. Focus on pulling out the important ideas 

(main ideas, themes, etc.) that would highlight the important content to be presented. 
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Chapter Summary 
 

After reading the preceding textbook chapter, summarize the chapter in the space below. 
Highlight important content presented in the material. Use additional paper if necessary. 
  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

______________________________________________________________________________ 

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  
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Important Ideas 
 
 From the previous summary, isolate some main ideas and write them in the space 
provided for “Important Ideas.” You may have more or less than three important ideas. 
 
1.   

   
 

2.   

   
 

3.   

   
 

State Standards Alignment 
 

 Align the important ideas you identified in this curriculum with the state standards. Refer 
to the Department of Education’s website for an updated version of the state standards for your 
grade level and content area. Be purposeful and thorough. 
 

Content 
Domain 

Common 
Curriculum 

Goal 

Content Standard Benchmark Level: 
______________ 

Rationale for 
Including 

Information  
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Concepts, Attributes, Examples, and Non-Examples 
 
 Considering the important ideas and standards for this chapter, determine the supporting 
concepts and attributes. Write this information in the chart below. Also, identify plausible 
examples and non-examples for each attribute. Use additional paper if necessary. 
 

Concept Attributes Examples/Non Examples  

1   

   

   

   

2   

   

   

   

3   

   

   

   

4   

   

   

   

5   

   

   

   
* Answers at the end of this section 
 
Tindal, G., Nolet, V., & Blake, G. (1992). Research, consultation, & teaching program training module No. 3: Focus of teaching 
and learning in content classes. Eugene, OR: University of Oregon, Behavioral Research and Teaching. 
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Additional Resources 

Primary sources: http://db.education-world.com/perl/browse?cat_id=1508 

Holocaust lessons: http://fcit.coedu.usf.edu/holocaust/ 

WWII timeline: http://history.acusd.edu/gen/WW2Timeline/start.html 

Summary of the holocaust: http://library.thinkquest.org/12663 

Holocaust unit: http://remember.org/educate/lessonplan.html 

A host of lesson plans: www.col-ed.org/cur/social.html 

Data and statistics about Jews in Poland: www.cyberroad.com/poland/jews_ww2.html 

Resource links: www.educationplanet.com/search/History/History_Topics/War/World_War_II 

Various WWII lesson plans: http://www.ollaquicksource.com/resources/ss/socst/histplan.html 

Primary sources of battle accounts: http://www.pbs.org/wgbh/amex/guts 

“1941-1945 The War Years” pictures and primary sources: http://www.rangerring.com/wwii 

Lesson plan links: http://www.sitesforteachers.com 

Perspective links:http://www.students.trinity.wa.edu.au/library/subjects/sose/war2.htm 

Excellent supplementary material: http://www.tyler.net/ruskhslib/ah194059.htm#WWII 

Holocaust resources: http://www.ushmm.org/ 
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Instructional Planning and Curriculum Analysis 
Guided Practice 

Peer Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please use the following Peer Evaluation Form to evaluate each section using the criteria 
provided. Write a positive comment and identify areas for improvement. Once finished, sign and 
return the evaluation to the author of the paper. This evaluation will be submitted with the final 
draft of this section. 
 

Peer Review Evaluation Points 
Earned 

Key Areas  
1. Key areas are thoroughly addressed and relevant to the unit. 
 
 

 
       /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Curriculum Material  
1. Curriculum is identified and cited correctly.  

      /0.5 
     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Chapter summary is complete and accurate. Important ideas are included.  
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
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State Standards Alignment  
1. Relevant information is provided relating the state standards to the unit.  

      /0.5 
     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Curriculum is aligned appropriately with the state standards identified. 
Rationale for alignment is clear and reasonable. 

 
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Concept Analysis  
1. Concepts and attributes are identified clearly. Attributes are critical and 
important for understanding the concept. 

 
      /1 

     Positive Comment: 
 
 
 

 

     Areas for Improvement: 
 
 

 

2. Examples and non-examples are reasonable and identified clearly. Examplars 
help clarify the concepts and attributes. 

  
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Additional Resources: A variety of relevant and useful resources are included.  
NOT REQUIRED FOR GUIDED PRACTICE 

  

     Possible suggestions for sources of additional information: 
 
 
 

 

Final Comments:       /5 
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ANSWERS TO GUIDED PRACTICE 
State Standards Alignment 

 
 The curriculum unit presented here aligns with the Oregon State Benchmarks in the 
World History Common Curriculum Goal: Understanding and interpreting events, issues, and 
developments, issues, and developments within and across eras of world history.  Specifically, 
by participating in this unit, students will be able to meet the following four CIM benchmarks: 
 

1. Understand the character of the war in Europe and the Pacific, and the role of 
inventions and new technology on the course of the war. 

2. Understand the systemic campaign of terror and persecution in Nazi Germany. 
3. Understand the response of the world community to the Nazis and the holocaust. 
4. Understand the division of Europe after WWII that led to the Cold War. 

 
Concepts, Attributes, Examples, and Non-Examples 

 
The chapter discusses many concepts. The three concepts best aligned with the important 

ideas and standards are alliances, technology, and dominance. Only two examples from the text 
are given here. 

 
Concept Attributes Examples 

Organizations • Axis 
• Allies 

Compacts/Agreements • Nazi-Soviet Pact 
• Munich Pact Alliances 

Benefits/Sanctions • Appeasement 
• War 

   

Devices and Tools • Atomic bomb 
• U-boat 

Human Extensions • mass destruction 
• underwater theater Technology 

Scientific Development 
• fission 
• buoyancy and 

pressure 
   

Unequal Strengths • Poland v. Germany 
• Axis v. Allies 

Strategic Moves • blitzkrieg 
• Anschluss 

Boundary Decisions • Alsace Lorraine 
• Sudetenland 

Dominance 

Nationalism • Germany 
• Italy 
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INDEPENDENT PRACTICE 
 

Key Areas 
 

Considering your chosen content, building resources, and your student population, can 
you identify other key areas when planning this unit? 
1. ___________________________________________________________________________  

2. ___________________________________________________________________________  

3. ___________________________________________________________________________  

4. ___________________________________________________________________________  

5. ___________________________________________________________________________  

6. ___________________________________________________________________________  

Curriculum Material 
 

Locate and photocopy curricular material (textbook chapter, section, etc.) from your area 
of interest. Provide a citation using the appropriate format as specified in the latest edition of the 
Publication manual of the American Psychological Association.  
 

Chapter Summary 
 

Write a narrative description of your content. Include all important information and 
issues presented in the text material. Use additional paper if necessary. 
 
_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  
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_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

______________________________________________________________________________ 

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  

_____________________________________________________________________________  
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Content Planning Worksheet 
 

Important Ideas 
  

Resourcing the previous summary, list approximately three ideas you believe are critical 
to mastery of the content you will teach. Remember, ideas are more general than specific 
concepts in that they represent unifying themes or topics. Focus on ideas contained within the 
context of a single unit rather than global themes or topics that cut across the entire course. 

For example, in a unit on scarcity, you might want students to understand the idea that 
“Slash-and-burn farming techniques result in environmental damage in the form of soil depletion 
and pollution, decreasing production.” This idea would be more context-specific than the global 
theme, “Humans interact with their environment in a variety of ways, with both positive and 
negative effects,” which could apply to a wide range of applications across social science 
curricula.   
 
1.   

   
 

2.   

   
 

3.   

   

4.   

   

5.   

   

6.   

   

7.   

   

8.   
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State Standards Alignment 
 

Align this curriculum with the state standards. Refer to the Department of Education’s 
website for an updated version of the state standards in your grade level and content area. Be 
purposeful and thorough. 
 

Content 
Domain 

Common 
Curriculum 

Goal 

Content Standard Benchmark Level: 
______________ 

Rationale for 
Including 

Information  
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Concepts, Attributes, Examples, and Non-Examples 
  
  Considering the important ideas and standards for your material (unit, chapter, etc.), 
determine the supporting concepts and attributes. Write this information in the chart below. Also, 
identify plausible examples and non-examples for each attribute. Use additional paper if 
necessary. 
 

Specific Directions 
CONCEPTS 
Please use this definition of concept: 
 Concepts are specific words or short phrases that refer to classes of objects or events that 

share some common defining attributes. 
 Concepts involve three parts: a label, key attributes, and a range of examples. 
 
1. Please identify the key concepts you consider critical for understanding the content you 

plan to teach during the unit indicated. Learning these concepts would, in your opinion, 
mark the difference between mastery and non-mastery of the material you will cover. 
 
 List as many concepts as you feel are important, up to 10. Concepts you might target 
could include terms such as “molecule,” “fossil fuel,” “holy war,” or “vassal.” Remember, 
specific examples of concepts would not be applicable. For example, the concept “epoch” 
might be exemplified by “ancient Greece,’ “ancient Rome,” or “the middle ages” would 
not qualify as concepts according to the definition used here. 
 

KEY CONCEPTS 
 

1.  
 

 6.  

2.  
 

 7.  

3.  
 

 8.  

4.  
 

 9.  

5.  
 

 10.  
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2. List key defining attributes for each concept. These attributes would enable discrimination 
between what is and is not an example of the concept. 

 
3. Provide two or three examples of each concept AND, when possible or applicable, also 

include non-examples that further aid in discrimination of the concept’s critical features. 
 

CONCEPT DESCRIPTIONS 
 

Concept Attributes Examples/Non Examples  

1   

   

   

2   

   

   

3   

   

   

4   

   

   

5   

   

   

6   

   

   
* Use additional paper if needed 
 
Tindal, G., Nolet, V., & Blake, G. (1992). Research, consultation, & teaching program training module No. 3: Focus of teaching 
and learning in content classes. Eugene, OR: University of Oregon, Behavioral Research and Teaching. 
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Additional Resources 
 
 Please list additional resources related to the content of this instructional unit. State the 
source and provide a rationale for using this source for this unit. 
 

Additional resources for: _______________________ 

Source Rationale 

  
 
 

  
 
 

  
 
 

  
 
 

  
 
 

  
 
 

  
 
 

* Use additional paper if needed. 
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Instructional Planning and Curriculum Analysis 
Independent Practice 

Evaluation Form 
 
Your name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please use the following Peer Evaluation Form to evaluate each section using the criteria 
provided. Write a positive comment and identify areas for improvement. Once finished, sign and 
return the evaluation to the author of the paper. This evaluation will be submitted with the final 
draft of this section. 
 
 

Peer Review Evaluation Instructor Evaluation 
(Do not write in these boxes) 

Points 
Earned 

Key Areas   
1. Key areas are thoroughly addressed and 
relevant to the unit. 

  
       /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Curriculum Material   
1. Textbook citation is formatted correctly.   

      /0.5 
     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Chapter summary is complete and 
accurate. Important and relevant 
information is included. 

  
 
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
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State Standards Alignment   
1. Relevant information is provided 
relating the state standards to the unit. 

  
      /0.5 

     Positive Comment: 
 

  

     Areas for Improvement: 
 

  

2. Curriculum is aligned appropriately with 
the state standards. Rationale is clear and 
reasonable. 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Concept Analysis   
1. Concepts and attributes are clearly 
identified. Attributes are critical and 
important for understanding the concept. 

  
      /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Examples and non-examples are clearly 
identified and reasonable. Examplars help 
clarify the concept and attributes. 

   
      /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Additional Resources: A variety of 
relevant and useful resources are included. 

  
       /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Final Comments: Total Score       /5 
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Section 2: 
Instructional Delivery 

 
 

CONCEPT EXAMPLE 
 

Curriculum 
 

Gaynor Ellis, E., Esler, A., (1999). World War II and Its Aftermath. World History, Connections 
to Today (pp. 786-820). Upper Saddle River, New Jersey: Prentice Hall. 

 
Instructional Sequence 

 
Below is a description of how an introductory lesson (one to two days) for a unit on 

World War II could be sequenced using the above chapter. The teacher provides an anticipatory 
set, delivers new information in an interactive way, checks for understanding, provides 
opportunity to practice (guided practice), and gives a homework assignment (independent 
practice).  

(Intellectual operations are italicized and in parentheses). 
 

1. Anticipatory Set: The unit opens with an introduction to definitions of concepts and 
attributes. The teacher then introduces the three concepts and attributes to be used for the 
coming unit on World War II (dominance, alliances, and technology) on a graphic 
organizer. The teacher uses explicit examples from World War I to check for 
understanding (summarization). One of the examples could include a discussion about 
how the relationship between Austria-Hungary fit into the concept of alliances and how 
the concept of alliances was universal and could be applied across times and settings. 

 
2. Information/Guided Practice: The teacher then introduces the note-taking strategy used 

to organize the content around concepts and attributes.  
 
3. The teacher could use a note-taking matrix while introducing World War II with 

reference to previous curricular units as a review (on page 2-4). Students are asked to 
define the characteristics or attributes of each concept (reiteration, summarization). This 
information is written on the note-taking matrix. 

 
4. The teacher provides content in a lecture/discussion format. Instruction continues as the 

teacher presents detailed information about the attributes to further define the concepts 
throughout the unit. Examples and non-examples are incorporated. 

 
5. The lecture continues in a question and answer format. Students engage in this activity by 

answering questions about previously presented facts about World War I as it relates to 
the concepts and attributes (summarization). Students apply their knowledge of World 



 

2-2 

War II by continuing to categorize facts across a range of examples presented in the 
lecture (illustration) on a graphic organizer (on page 2-3). 

 
6. The teacher highlights the complexity of World War II by writing key phrases and events 

on the board. Students apply their understanding of World War II by organizing the key 
phrases and events in their note-taking matrix (prediction). 

 
7. Independent Practice: As a homework assignment, students predict possible outcomes 

given different scenarios (prediction). An example could be a different outcome to the 
Battle of the Bulge given different levels of preparedness by the Nazis and Allies. 

 
8. Closure: The World War II unit concludes with a description of the implications to 

society, including changes in the political nature of Europe and the United States as an 
introduction to the Cold War. 

 

 
Instructional Modifications 

  
The following instructional modifications can be made to accommodate the diverse 

community of learners within this classroom. 
 

1. Photocopied notes can be provided for students unable to take notes from the overhead. 
 
2. Supplementary material targeting a variety of reading abilities can be provided for 

students needing additional information representing a variety of reading abilities.  
 
3. A classroom instructional aid may be available to assist students with disabilities and 

English Language Learners. 
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Graphic Organizer 
 

 
 

Axis 
Allies 
Nazi-Soviet Pact 
Munich Pact 
Appeasement 
Total War 

Poland v. Germany 
Axis v. Allies 
Blitzkrieg 
Genocide 
Alsace Lorraine 
Anschluss 
Germany 
Italy 
 

Atom bomb 
U-boat 
Mass destruction 
Stealth 
Fission 
Buoyancy & 
pressure 
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Note-taking Matrix 
 

WWII notes       Name    Period 
 
Notes Concept Attribute Why? 
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Student Work Sample 
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GUIDED PRACTICE 

 
Key Areas 

Curriculum: 
• Student Relevance 
• Teacher Content Knowledge 

Instruction: 
• Giving Directions 
• Addressing Diversity 
• Scaffolding – Individual Assistance/Accommodations 
• Method - Examples and Demonstrations 
• Transitions 
• Classroom Management 

Assessment: 
• Checking for Understanding 
• Review Techniques 
• Asking Questions 

 
Considering your content area, building resources, and student population, can you 

identify additional key areas to those above when designing an instructional sequence for this 
unit? 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

7. ____________________________________________________________________________ 

8. ____________________________________________________________________________ 

9. ____________________________________________________________________________ 

10. ___________________________________________________________________________ 
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Instructional Sequence 

 Design an instructional plan for the presentation of the information provided. Include a 
range of examples and non-examples you will use to teach the concept(s) and attributes. Include 
examples of interactive teaching. Clearly identify problem-solving scenarios that reflect a range 
of intellectual operations. 

1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

7. ____________________________________________________________________________ 

8. ____________________________________________________________________________ 

9. ____________________________________________________________________________ 

10. ___________________________________________________________________________ 

11. ___________________________________________________________________________ 

12. ___________________________________________________________________________ 

13. ___________________________________________________________________________ 

14. ___________________________________________________________________________ 

15. ___________________________________________________________________________ 

16. ___________________________________________________________________________ 

17. ___________________________________________________________________________ 
* Use additional space if needed. 
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Graphic Organizers 
 
 A graphic organizer is a visual, non-linear representation of the linkages among 
knowledge forms. When designing a graphic organizer, it is important to emphasize the 
relationships and simplify the information to be presented. Below are several examples of 
different graphic organizers. 
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Tindal, G., Nolet, V., & Blake, G. (1992). Research, consultation, & teaching program training module No. 3: Focus of teaching 
and learning in content classes. Eugene, OR: University of Oregon, Behavioral Research and Teaching. 
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Graphic Organizer 
 
  On this, or a separate piece of paper, sketch a graphic organizer for your content material 
that shows the key relationships among concept(s) and attributes.  You may design your own or 
use one of the above examples. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Modifications 
 
 List instructional modifications you will make to accommodate the diverse community of 
learners within your classroom. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

* Use additional space if needed. 
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Instructional Delivery 
Guided Practice 

Peer Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please use the following Instructional Delivery form to evaluate each section using the criteria 
provided. Write a positive comment and areas for improvement. Once finished, sign and return 
the evaluation to the author of the paper. This evaluation will be submitted with the final draft of 
this section. 
 

Peer Review Evaluation Points 
Earned 

Key Issues  
Key areas are thoroughly addressed and relevant to the unit.  

       /0.5 
     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Instructional Delivery  
1. Conceptual framework (concepts, attributes, examples and non-examples) and 
graphic organizer are explicitly introduced 

 
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Instructional sequence flows in a logical order. Instructional sequence is rich 
and provides a detailed list of activities to be completed 

 
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
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3. Interactive teaching techniques are integrated into the instructional sequence 
with clearly identified intellectual operations that elicit higher order thinking 

 
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Graphic Organizer  
1. Concepts and attributes are clearly identified  

      /0.5 
     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Graphic organizer explicates the organization and structure of the content   
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

  
Instructional Modifications  

1. Instructional modifications are clearly articulated in sentence format  
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Instructional modifications address the need of diverse learners  
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Final Comments:       /5 
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INDEPENDENT PRACTICE 

 
Key Areas 

 
Considering the content you intend to cover and the student population you will be 

addressing, identify important issues to consider prior to the presentation of instruction. Consider 
actions you will need to take when presenting this unit. 

 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

Instructional Sequence 
 
 Design an instructional plan for the presentation of the information provided. Include a 
range of examples and non-examples you will use to teach the concept(s) and attributes. Include 
examples of interactive teaching. Clearly identify problem-solving scenarios that reflect a range 
of intellectual operations. 

1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

7. ____________________________________________________________________________ 

* Use additional space if needed. 
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Graphic Organizer 
 
 A graphic organizer is a visual, non-linear representation of the linkages among 
knowledge forms.  When designing a graphic organizer, it is important to emphasize the 
relationships and simplify the information to be presented. 
  On this, or a separate piece of paper, sketch a graphic organizer for the content you have 
chosen that shows the key relationships among concept(s) and attributes.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Modifications 
 
 List instructional modifications you will make to accommodate the diverse community of 
learners within your classroom. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

* Use additional space if needed. 
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Instructional Delivery 
Independent Practice 

Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please use the following Instructional Delivery form to evaluate each section using the criteria 
provided. Write a positive comment and areas for improvement. Once finished, sign and return 
the evaluation to the author of the paper. This evaluation will be submitted with the final draft of 
this section. 
 

Peer Review Evaluation Instructor Evaluation 
(Do not write in these boxes) 

Points 
Earned 

Key Issues   
Key areas are thoroughly addressed and 
relevant to the unit. 

  
       /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Instructional Delivery   
1. Conceptual framework and graphic 
organizer are explicitly introduced 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Instructional sequence flows in a logical 
order and provides a detailed list of 
activities to be completed. 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
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3. Interactive teaching techniques are 
integrated into the instructional sequence 
with clearly identified intellectual 
operations that elicit higher order thinking 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Graphic Organizer   
1. Concepts and attributes are clearly 
identified 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Graphic organizer explicates the 
organization and structure of the content 

   
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Instructional Modifications   
1. Instructional modifications are clearly 
articulated in sentence format 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Instructional modifications address the 
need of diverse learners 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 

  

Final Comments: Total Score       /5 
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Section 3: 
Independent Activity 

 
 

CONCEPT EXAMPLE 
 

Curriculum 
 

Gaynor Ellis, E., Esler, A., (1999). World War II and Its Aftermath. World History, Connections 
to Today (pp. 786-820). Upper Saddle River, New Jersey: Prentice Hall. 

 
Independent Activity 

 
 After reviewing the information presented in class, the instructor introduces an 
independent activity. The focus of this activity is to have students demonstrate their knowledge 
of the events that shaped WWII. Part I of the exercise requires students to illustrate the attributes 
of the concept by assigning examples to each attribute from their notes to the graphic organizer. 
Part II requires students to change the outcome of one of the events described during the unit. 
Students evaluate a specific situation and use their knowledge of the concepts and attributes to 
predict a different outcome. 
 

Instructional Modifications 
 

 These activities are designed to accommodate various learners. The following 
instructional modifications can also be made to promote the success of all learners in the 
classroom. 
 
1. Students may compose their responses on a computer. 
2. Students can present their responses orally or through a scribe. 
3. The assignments may be extended into a detailed research report for accelerated students. 
4. Resources can be accessed in various reading levels. 
5. Students will be given time in class to research the topic. 
6. More time may be permitted for completion of the assignments. 
7. The teacher may make use of an instructional aid to assist Culturally-Linguistically 
 Diverse learners and/or students with disabilities. 
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Name: 
Period: 

World War II 
Reviewing the Attributes 

Activity: Part I 
 In the graphic organizer below, assign an example containing the attributes of the 
concepts discussed in class. Use information provided in class and in your notes to present a 
realistic example of the attribute. Label each frame with the corresponding concept and attribute.  
You may use additional space if needed. 
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Activity: Part II 
 On a separate piece of paper, create a new scenario. Use the information presented in 
class to thoroughly answer the questions below. Be specific and include a discussion of the 
concept and attributes described in class.   
 
 
Choose any concept discussed in class (Alliances, Dominance, Technology) and change the 
outcome of one of the examples to predict a new outcome.  Be sure to frame your answer by 
using the attributes.  Some things to consider:  
 
• What is the difference in the example? 
• Would the outcome of the war be different because of this change? 
• Why? 
 
 
STUDENT TRANSCRIPT: 
 
 The concept I’ll use is technology, and the Germans inventing the atomic bomb before 

America. The difference is that the Germans did not have the atomic bomb. If they did, they 

would have probably used it on Britain and Russia. This would have changed the outcome of the 

war, because they would then have had unequal strength to dominate Europe. 
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GUIDED PRACTICE 

 
Key Areas 

Curriculum: 
• Student Relevance 
• Teacher Content Knowledge 

Instruction: 
• Giving Directions 
• Addressing Diversity 
• Scaffolding – Individual Assistance/Accommodations 
• Method - Examples and Demonstrations 
• Transitions 
• Classroom Management 

Assessment: 
• Checking for Understanding 
• Review Techniques 
• Asking Questions 

 
Considering your content area, building resources, and student population, can you 

identify additional key areas to those above when designing activities for this unit? 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

Instructional Modifications 
 
 List instructional modifications you will make to accommodate the diverse community of 
learners within your classroom. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

* Use additional space if needed. 
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Independent Activity 
 
 Using your content, design an independent activity that aligns with the conceptual 
framework of the lesson. Provide a brief description of the activity. Identify specific intellectual 
operations that will elicit the behavior you are intending with this activity. Be certain to include 
higher order intellectual operations. Refer to the descriptions and examples of intellectual 
operations below.  
 Provide a brief explanation of the activity.  

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   
*Use additional space if needed. 
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Intellectual Operations 
 

Reiteration A verbatim reproduction of material that was previously 
taught.   
• The emphasis is on verbatim.  The wording in the 
student's response must be very nearly identical to that 
presented in instruction. 

Summarization Generation or identification of a paraphrase, rewording or 
condensation of content presented during instruction.   
• The emphasis here is on previous presentation of 
material.  Therefore, summarization involves remembering 
information to a much greater extent than manipulating it. 

Illustration Generation or identification of a previously unused example 
of a concept or principle.   
• The emphasis here is on use of an example that was 
not presented in instruction.  In this respect, the student is 
expected to employ information about the attributes of a 
particular concept or principle rather than to simply 
remember whether or not an event exemplifies a knowledge 
form. 

Prediction Description or selection of a likely outcome, given a set of 
antecedent circumstances or conditions that has not 
previously been encountered.   
• Again, the emphasis is on the use of information in a 
novel context rather than remembering a response from 
previous instruction.   

Evaluation Careful analysis of a problem to identify and use appropriate 
criteria to make a decision in situations that require a 
judgment. 
• Evaluation focuses on decision-making.  The student 
must first recognize or generate the options available and then 
use a set of criteria to choose among them.  

Explanation Description of the antecedent circumstances or conditions 
that would be necessary to bring about a given outcome.   
• Application is the reverse of prediction.  The student 
must use information about a concept or principle to work 
backwards from the circumstances presented and tells what 
happened to create it. 
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Some examples of interactions between knowledge forms and intellectual operations: 
 

Reiteration of a fact: T:  Salem is the capital of Oregon.  
–What is the capital of Oregon? 
S:  Salem is the capital of Oregon. 

Summarization of a concept: 
 element 

T:  An element is a substance made of only one kind of 
atom. 
–Who can tell me what an element is? 
S:  If you have some kind of matter and all of its atoms are 
exactly the same, that's an element. 

Illustration of a concept: 
 energy conservation 

T:  We talked about some examples of energy conservation 
in the home.  Can you think of an example we haven't talked 
about? 
S:  We can recycle glass—it takes less energy to make glass 
from old glass than it does to make it from scratch, so that 
saves energy. 

Prediction of a concept: 
 Mass production 
 (Three attributes: 
 •assembly line 
 •standardized parts 
 •division of labor) 

T:  Mass production is a system for rapidly creating large 
quantities of one kind of product that uses an assembly line 
and standardized parts.  If we want to make a lot of a given 
product and we want to do it fast, what would jobs be like in 
this system? 
S:  It seems like it would help if every person on the 
assembly line only had one kind of job to do; that way they'd 
get real fast at it. 

Evaluation of a principle: 
 The Law of Diminishing 
Returns:  "As units of a variable 
factor of production are added to 
a fixed factor of production, at 
some point the resulting 
increases in output will begin to 
diminish in size." 

T:  Farmer Jones has decided that if he can't double his 
profits from his dairy farm, he's going to sell it. Right now 
he's trying to figure out if he can meet his goal by increasing 
the milk output of his herd without buying any more cows. 
If you were Farmer Jones, what factors would you consider 
in deciding whether to sell or try to increase your cows' 
productivity? 
S:  The number of cows is fixed.  Obviously the amount of 
milk a cow produces can't be increased indefinitely, so we'd 
need to know what they're producing now and how much it 
can be increased… 

Explanation of a principle 
 If one link in an 
ecosystem's food chain is 
broken, the relationship among 
the organisms may be upset. 
 

T:  Homeowners on Paradise Lake are very upset—in the 
past couple of years the mosquito population has increased 
so much that it has become impossible to stay outdoors for 
very long. They want to get rid of those mosquitoes.  What 
should they do? 
S:  Well, they shouldn't just run out and get the most 
powerful bug spray to kill 'em. They ought to try to figure 
out why the mosquitoes have increased. What eats 
mosquitoes? Frogs. Maybe something happened to the frogs.  
.  . 

Tindal, G., Nolet, V., & Blake, G. (1992). Research, consultation, & teaching program training module No. 3: Focus of teaching 
and learning in content classes. Eugene, OR: University of Oregon, Behavioral Research and Teaching. 
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Independent Activity 
Guided Practice 

Peer Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please use the following Independent Activity form to evaluate each section using the criteria 
provided. Write a positive comment and areas for improvement. Once finished, sign and return 
the evaluation to the author of the paper. This evaluation will be submitted with the final draft of 
this section. 
 

Peer Review Evaluation Points 
Earned 

Key Issues  
1. Key areas are thoroughly addressed and relevant to the unit. 
 

 
       /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Independent Activity  

1. Explanation provides a thorough description of the activity. Intellectual 
operations are explicitly stated.  

 
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Independent activity is clearly linked to the concepts and attributes. Activity 
provides practice using higher order intellectual operations  

 
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
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3. Activity is appropriately formatted with directions. Activity is ready for 
distribution in a classroom. 

 
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

4. Scoring rubric clearly identifies expectations for completing the activity  
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Instructional Modifications  
1. Instructional modifications are clearly articulated in sentence format  

      /0.5 
     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 
 

 

2. Instructional modifications address the need of diverse learners  
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Final Comments:       /5 
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INDEPENDENT PRACTICE 
 

Key Areas 
 
 Considering the content you intend to cover and the student population you will be 
addressing, identify important issues to consider prior to introducing an activity. Consider 
actions you will need to take when designing and presenting this activity. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

Independent Activity 
 
 Using the content you have chosen, design an independent activity that aligns with the 
conceptual framework of the lesson. Provide a brief description of the activity. Identify specific 
intellectual operations that will elicit the behavior you are intending with this activity. Be certain 
to include higher order intellectual operations.  Refer to the descriptions and examples of 
intellectual operations above.  
 Provide a brief explanation of the activity.  

   

   

   

   

   

   

   

   

   

*Use additional space if needed. 
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Independent Activity 
 
 On this, or a separate piece of paper, design an independent activity for the content you 
have chosen that aligns with the conceptual framework previously identified. Be certain to 
include higher order intellectual operations. Clearly format the task with well-articulated 
directions. Provide a scoring guide. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Instructional Modifications 
 
 List instructional modifications you will make to accommodate the diverse community of 
learners within your classroom. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

* Use additional space if needed. 
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Independent Activity 
Independent Practice 

Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please review the following Independent Activity. Evaluate each section using the criteria 
provided. Write a positive comment and areas for improvement. Once finished, sign and return 
the evaluation to the author of the paper. This evaluation will be submitted with the final draft of 
this section. 

Peer Review Evaluation Instructor Evaluation 
(Do not write in these boxes) 

Points 
Earned 

Key Areas   
1. Key areas are thoroughly addressed and 
relevant to the unit. 
 

  
       /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Independent Activity   

1. Explanation provides a thorough 
description of the activity. Intellectual 
operations are explicitly stated. 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Independent activity is clearly linked to 
the concepts and attributes. Activity 
provides practice using higher order 
intellectual operations 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
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3. Activity is appropriately formatted with 
directions. Activity is ready for distribution 
in a classroom. 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

4. Scoring rubric clearly identifies 
expectations for completing the activity 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Instructional Modifications   
1. Instructional modifications are clearly 
articulated in sentence format 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Instructional modifications address the 
need of diverse learners 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Final Comments: Total Score       /5 
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Section 4: 
Assessment 

 
 

CONCEPT EXAMPLE 
 

Curriculum 
 

Gaynor Ellis, E., Esler, A., (1999). World War II and Its Aftermath. World History, Connections 
to Today (pp. 786-820). Upper Saddle River, New Jersey: Prentice Hall. 

 
Assessment 

 At the conclusion of this lesson on WWII, the teacher should administer one assessment 
activity aligned with the predictive independent activity. This provides multiple opportunities for 
practice. Prior to distributing the assessment the teacher should review the content and allow 
students to share questions and observations with the class. The activity is designed to provide 
students with an opportunity to use the information summarized from the unit to predict the 
outcome of WWII making a single change to one of the attributes illustrated in their notes. For 
example, predict the outcome of WWII if the British didn’t adopt a policy of appeasement. 
 

Assessment Modifications 
 
 This assessment activity is designed to accommodate various learners. The following 
instructional modifications promote the success of all learners in the classroom. 
 

1. Students may respond to the assessment through illustrations. 
2. Students may compose their responses on a computer. 
3. Students may present their responses orally or through a scribe. 
4. More time may be permitted for completion of the assignments. 
5. Students may use their graphic organizers or additional resources when appropriate for 

their instructional plan. 
6. A classroom aid may be available to assist with Culturally and Linguistically diverse 

students and students with disabilities. 
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Student Work Sample (Low) 
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Student Work Sample (Typical) 

 



 

4-5 

Student Work Sample (High) 
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GUIDED PRACTICE 

 
 

Key Areas 
Curriculum: 

• Student/Teacher Expectations 
• Alignment 

Instruction: 
• Giving Directions 
• Monitoring Students 
• Addressing Diversity 
• Individual Assistance/Accommodations 
• Classroom Management 

Assessment: 
• Measurement 
• Closure 

 
Considering your content area, building resources, and student population, can you 

identify additional key areas to those above when designing an assessment for this unit? 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

7. ____________________________________________________________________________ 

8. ____________________________________________________________________________ 

9. ____________________________________________________________________________ 

10. ___________________________________________________________________________ 
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Assessment 
 
 Using your content, design and describe an assessment task aligned with the conceptual 
framework and state standards addressed in the lesson. Provide a brief description of the task. 
Identify specific higher order intellectual operations that will elicit the behavior you are 
intending with this assessment. Be certain that students have had ample practice in the 
instruction and activity using the intellectual operations required by the task. Incorporate 
important features of an assessment task as stated below. 
 Provide a brief explanation of the assessment task(s).  

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

*Use additional space if needed. 
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State Standards Alignment 
 

 Revisit chapter 1 to assist in aligning your assessment to your instruction. Describe the 
alignment of this curriculum with the state standards. Refer to the Oregon Department of 
Education’s website http://www.ode.state.or.us/tls/socialsciences/ for an updated version of the 
state standards for this content. 
   

   

   

   

   

   

   

   

   

   

   

Instructional Modifications 
 
 List instructional modifications you will make to accommodate the diverse community of 
learners within your classroom. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

* Use additional space if needed. 
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Important Features of Classroom-Based Assessment 

1.  It samples instruction representatively. 
 This means that the tasks used in classroom-based assessment are a fair sample of the 
goals of instruction.  It implies that classroom-based assessment tests what students are taught.   
 
2.  It is technically adequate.  
 This means it is reliable and valid.  An assessment task that is designed and administered 
in a reliable manner is relatively free of potential sources of error that have nothing to do with 
the purpose of the task.  A valid assessment task can be used to answer the question:  “Did the 
students learn what I wanted them to learn?”  Reliability and validity are extensively covered in 
Training Module 4: Focus on Assessment and Learning in content Classes.   
 
3.  It employs production responses. 
 Students are expected to generate a product as a result of the assessment process.  This 
product could be as simple as a few phrases or sentences or as elaborate as an essay.  Production 
responses, also may include spoken responses, such as may be elicited in a structured interview, 
as well as nonverbal constructions, such as maps, graphs, and drawings. 
 
4.  It can provide information for making instructional decisions. 
 The information obtained from classroom-based assessment can be used to evaluate the 
effectiveness of past instruction and to plan future instruction.  Classroom-based assessment may 
or may not be useful for making other decisions, which may be social or political rather than 
educational (such as assigning grades, or placing a student in special education).   
 
5.  It can be used with a range of evaluation standards. 
 This means that classroom-based assessment can be used to (a) compare an individual’s 
or group’s performance to that of a comparison group (norm-referenced evaluation), (b) estimate 
the extent to which content or skills have been mastered (criterion-referenced evaluation), or 
(c)chart an individual student’s progress over time (individual-referenced evaluation).   
 
 
Nolet, V., Tindal, G., & Blake, G. (1992). Research, consultation, & teaching program training module No. 4: Focus assessment 
and learning in content classes. Eugene, OR: University of Oregon, Behavioral Research and Teaching. 
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Assessment Activity 
 On this, or a separate piece of paper, design an assessment task that is oriented toward a 
specific intellectual operation (as described above). Be certain to include higher order intellectual 
operations. Clearly format the assignment by including instructions and a scoring guide.  
 
   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

*Use additional space if needed.
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Assessment 
Guided Practice 

Peer Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please use the following Assessment section to evaluate each section using the criteria provided. 
Write a positive comment and areas for improvement. Once finished, sign and return the 
evaluation to the author of the paper. This evaluation will be submitted with the final draft of this 
section. 
 

Peer Review Evaluation  
Key Areas  
Key areas are thoroughly addressed and relevant to the unit.  

       /0.5 
     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Assessment Task  

1. Explanation provides a thorough description of the assessment. Intellectual 
operations are explicitly stated.  

 
       /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

2. Assessment task is aligned with instructional domain as defined by the 
instructional unit (review the instructional sequence and independent activity) 

 
       /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
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3. Higher order intellectual operations are the primary focus of the assessment 
task. 

 
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

4. Assessment task is appropriately formatted with directions. Assessment task is 
ready for distribution in a classroom. 

 
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

5. Scoring rubric clearly identifies expectations for completing the assessment task  
      /1 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Assessment Modifications  
1. Instructional modifications are clearly articulated in sentence format and address 
the need of diverse learners 

 
      /0.5 

     Positive Comment: 
 
 

 

     Areas for Improvement: 
 
 

 

Final Comments:       /5 
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INDEPENDENT PRACTICE 

 
Key Areas 

 
Considering the content you intend to cover and the student population you will be 

addressing, identify important issues to consider prior to the presentation of instruction. Consider 
actions you will need to take when assessing this unit. 

 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

Assessment Modifications 
 
 List instructional modifications you will make to accommodate the diverse community of 
learners within your classroom. 
 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

7. ____________________________________________________________________________ 

8. ____________________________________________________________________________ 

9. ____________________________________________________________________________ 

* Use additional space if needed. 



 

4-14 

Assessment Activity 
 
 Using the content you have chosen, design an assessment task that aligns with the 
conceptual framework and states standards in the lesson. Provide a brief description of the task. 
Identify specific higher order intellectual operations that will elicit the behavior you are 
intending with this assessment. Be certain that students have had ample practice in the 
instruction and activity using the intellectual operations required by the task.  
 Provide a brief explanation of the assessment task(s).  

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

*Use additional space if needed 
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Assessment 
Independent Practice 

Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluation: _____________________________ 
 
Please use the following Assessment section to evaluate each section using the criteria provided. 
Write a positive comment and areas for improvement. Once finished, sign and return the 
evaluation to the author of the paper. This evaluation will be submitted with the final draft of this 
section. 

Peer Review Evaluation Instructor Evaluation 
(Do not write in these boxes) 

Points 
Earned 

Key Issues    
Key areas are thoroughly addressed and 
relevant to the unit. 

  
       /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Assessment Task   
1. Explanation provides a thorough 
description of the assessment. Intellectual 
operations are explicitly stated. 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

2. Assessment task is aligned with 
instructional domain as defined by the 
instructional unit (review the instructional 
sequence and independent activity) 

  
      /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
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3. Higher order intellectual operations are 
the primary focus of the assessment task. 

  
     /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

4. Assessment task is appropriately 
formatted with directions. Assessment task 
is ready for distribution in a classroom. 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

5. Scoring rubric clearly identifies 
expectations for completing the assessment 
task 

  
       /1 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Assessment Modifications   
1. Instructional modifications are clearly 
articulated in sentence format and address 
the need of diverse learners 

  
      /0.5 

     Positive Comment: 
 
 

  

     Areas for Improvement: 
 
 

  

Final Comments:   
   

 Total Score       /5 
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Section 5: 
Teacher Reflection 

 
 

GUIDED PRACTICE 
 

Key Areas 
Curriculum: 

• Analysis of Lesson Organization 
• Student Access Skills 
• Concepts and Attributes 
• Technology Integration 

Instruction: 
• Instructional Units 
• Delivery Strategies 

Assessment: 
• Test choices 
• Instruction-Assessment Alignment 
• Assessment Delivery 
• Scoring Procedures - Authentic Assessment 
• Performance Range 
• Student Reactions 

 
Lesson Evaluation 

 
 Upon conclusion of this unit, it is critical that the instructor reflects on the strengths, 
weaknesses of his or her unit of instruction, be it a single lesson or entire course, especially with 
respect to the internal validity, external validity, and social validity in three domains: 
curriculum/instruction/assessment (completed in this module), reading as an access skill, and 
writing as an access skill (addressed as Key Areas).  
 No example is provided for this section because it is difficult to model a personal 
reflection statement. Please reflect on each issue thoughtfully and honestly. Your responses will 
be evaluated based on the thoroughness of your explanations. The content of your reflection 
(critique of your unit) will not be graded. 
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Considering the content you intend to cover and the student population you will be 
addressing, identify important issues to take into account at the end of an instructional unit. 

 
1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

6. ____________________________________________________________________________ 

Teacher Reflection 

 After designing the instructional unit for your content, reflect on the validity of the unit 
and the strengths and areas for improvement of each lesson component.  If needed, use the 
definitions and prompting questions provided below to write your analysis. 
 

Validity 
Internal Validity 
 
• Indicates whether there is a causal relationship between the lesson inputs (instruction, 

activity, and assessment) and the observed outcomes (student performance) 
• Can you identify a cause and effect relationship between your instruction and student 

success? 
• Would the students have succeeded without your instructional plan? 
 
External Validity:  
 
• Associated with the generalizability of the outcomes 
• Can the knowledge or skills learned in this lesson be generalized across other activities or 

content? 
• What inferences can be made about the student’s abilities upon completion of this unit? 
 

Social Validity 
 
• Identifies the benefits and consequences of participation in this unit for individuals and 

groups of students in the future 
• What is the value of learning this information outside of the classroom?  
• Why should students learn the content? 
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Teacher Reflection 
 

 Upon conclusion of this unit, reflect on the strengths, weaknesses, internal validity, 
external validity, and social validity for three domains of the lesson: content, reading as an 
access skill, and writing as an access skill.  

 

Content 
 
Strengths: Consider the strengths of the unit you developed for the content provided. 
 

Curriculum Analysis and Instructional Planning: 
 
 
 
 Instructional Delivery: 
 
 
 
 Independent Activity 
 
 
 
 Assessment 
 
 
 
Areas for Improvement: Consider the aspects you would change or redesign for the unit you 
developed. 
 
 Curriculum Analysis and Instructional Planning: 
 
 
 
 Instructional Delivery: 
 
 
 
 Independent Activity 
 
 
 
 Assessment 
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Internal Validity: Can you identify a cause and effect relationship between your instruction and 
student success?  

 
Identify the domain of the instructional delivery and independent activity. Look at the 

sampling plan for the assessment. Is there alignment between the instruction/activity and the 
assessment? Does the rubric match the sampling plan? Does the rubric address important 
information covered in the domain of instruction? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 
External Validity: Can the knowledge or skills learned in this lesson be generalized across other 
activities or content areas?  
 

If your students are successful on this unit, what else might they be successful in? Can 
the students extend their knowledge to other examples of the concept? Can the students apply 
their skills to other intellectual operations? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 
Social Validity: What are the benefits and consequences of participation in this unit for 
individuals and groups of students? 
 

Is learning the information in this unit beneficial and/or harmful for the student? What 
conflicts might the student experience from learning this information? Is it important for the 
student to learn the information presented? Thoroughly consider these issues. 
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Reading as an Access Skill 
 
Strengths: How does the students’ ability to read positively affect their access or ability to 
succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
 
 
 
 
 
 
Areas for Improvement: How does the students’ ability to read negatively affect their access or 
ability to succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
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Internal Validity: Can you identify a cause and effect relationship between your instruction and 
student success?  

 
Does the students’ ability to read threaten the internal validity? Is it possible that a 

student’s ability to read may influence the judgment about their content ability or knowledge? 
Thoroughly consider these issues.  
 
 
 
 
 
 
 
 
 
 
External Validity: Can the knowledge or skills learned in this lesson be generalized across other 
activities or content areas? 
 

What reading skills are developed during this unit? How can these skills generalize 
across other content areas? How do students reading skill affect their ability to generalize what 
they’ve learned in the unit? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 

Social Validity: What are the benefits and consequences of participation in this unit for 
individuals and groups of students?  
 

How does the reading involved in this unit affect the student socially? How might 
the reading skills you’ve taught affect the students socially? Thoroughly consider these 
issues. 
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Writing as an Access Skill 
 
Strengths: How does the students’ ability to write positively affect their access or ability to 
succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
 
 
 
 
 
Areas for Improvement: How does the students’ ability to write negatively affect their access or 
ability to succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
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Internal Validity: Can you identify a cause and effect relationship between your instruction and 
student success?  
 

Does the students’ ability to write threaten the internal validity? Is it possible that a 
student’s ability to write may influence the judgment about their content ability or knowledge? 
Thoroughly consider these issues.  
 
 
 
 
 
 
 
 
 
 
External Validity: Can the knowledge or skills learned in this lesson be generalized across other 
activities or content areas? 
 

What writing skills are developed during this unit? How can these skills generalize across 
other content areas? How do students writing skill affect their ability to generalize what they’ve 
learned in the unit? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 
Social Validity: What are the benefits and consequences of participation in this unit for 
individuals and groups of students?  
 

How does the writing involved in this unit affect the student socially? How might the 
writing skills you’ve taught affect the students socially? Thoroughly consider these issues. 
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Teacher Reflection 
Guided Practice 

Peer Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please review the Teacher Reflection section. This section will be evaluated using the scoring 
rubric provided Use the Peer Review Evaluation form below as a guideline for evaluating the 
responses provided. Provide positive comments and areas for improvement. Once finished, sign 
and return the evaluation to the author of the paper. This evaluation will be submitted with the 
final draft of this section. 
 

Scoring Rubric for Teacher Reflection  
5 All issues were identified and addressed that related to the strengths, weaknesses, internal 

validity, external validity, and social validity for three domains of the lesson: content, 
reading as an access skill, and writing as an access skill. Practices or topics of reliability 
and validity were considered with specific details, examples, and references. Format of 
presentation is clear.  

4 Most issues were identified and addressed that related to the strengths, weaknesses, 
internal validity, external validity, and social validity for three domains of the lesson: 
content, reading as an access skill, and writing as an access skill. Discussion was 
provided in specific terms but incomplete in the reference to specific practices or topics 
of reliability and validity. 

3 Some issues were identified and addressed that related to the strengths, weaknesses, 
internal validity, external validity, and social validity for three domains of the lesson: 
content, reading as an access skill, and writing as an access skill. Discussion was 
provided in general terms or incompletely. Little reflection on specific practices or topics 
of reliability and validity. 

2 Information was completed with brief statements. 
1 Information was incomplete. 

  

Peer Review Evaluation 
Content: consider the discussion of the strengths, weaknesses, internal validity, external 
validity, and social validity 
     Positive Comment: 
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     Areas for Improvement: 
 
 
 
 
 
 
 
 
 
 
 
Reading as an Access Skill: consider the discussion of the strengths, weaknesses, internal 
validity, external validity, and social validity 
     Positive Comment: 
 
 
 
 
 
 
 
 
 
 
 
     Areas for Improvement: 
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Writing as an Access Skill: consider the discussion of the strengths, weaknesses, internal 
validity, external validity, and social validity 
     Positive Comment: 
 
 
 
 
 
 
 
 
 
 
 
     Areas for Improvement: 
 
 
 
 
 
 
 
 
 
 
 
Final Comments: 
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INDEPENDENT PRACTICE 
 

Key Areas 
 

Considering the content you intend to cover and the student population you will be 
addressing, identify important issues to take into account at the end of an instructional unit. 
 

1. ____________________________________________________________________________ 

2. ____________________________________________________________________________ 

3. ____________________________________________________________________________ 

4. ____________________________________________________________________________ 

5. ____________________________________________________________________________ 

Teacher Reflection 
 

 Upon conclusion of this unit, reflect on the strengths, areas for improvement, internal 
validity, external validity, and social validity for three domains of the lesson: content, reading as 
an access skill, and writing as an access skill. Respond to each section on a separate piece of 
paper. 

Content 
 
Strengths: Consider the strengths of the unit you developed for the content you chose. 
 
 Curriculum Analysis and Instructional Planning: 
 
 
 
 
 Instructional Delivery: 
 
 
 
 
 Independent Activity 
 
 
 
 
 Assessment 
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Areas for Improvement: Consider the aspects you would change or redesign for the unit you 
developed for the content you chose. 
 
 Curriculum Analysis and Instructional Planning: 
 
 
 
 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
 
 
 
 
 
Internal Validity: Can you identify a cause and effect relationship between your instruction and 
student success?  
 

Identify the domain of the instructional delivery and independent activity. Look at the 
sampling plan for the assessment. Is there alignment between the instruction/activity and the 
assessment? Does the rubric match the sampling plan? Does the rubric address important 
information covered in the domain of instruction? Thoroughly consider these issues. 
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External Validity: Can the knowledge or skills learned in this lesson be generalized across other 
activities or content areas?  
 

If your students are successful on this unit, what else might they be successful in? Can 
the students extend their knowledge to other examples of the concept? Can the students apply 
their skills to other intellectual operations? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Social Validity: What are the benefits and consequences of participation in this unit for 
individuals and groups of students?  
 

Is learning the information in this unit beneficial and/or harmful for the student? What 
conflicts might the student experience from learning this information? Is it important for the 
student to learn the information presented? Thoroughly consider these issues. 
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Reading as an Access Skill 
 
Strengths: How does the students’ ability to read positively affect their access or ability to 
succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
 
 
 
 
 
Areas for Improvement: How does the students’ ability to read negatively affect their access or 
ability to succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
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Internal Validity: Can you identify a cause and effect relationship between your instruction and 
student success?  
 

Does the students’ ability to read threaten the internal validity? Is it possible that a 
student’s ability to read may influence the judgment about their content ability or knowledge? 
Thoroughly consider these issues.  
 
 
 
 
 
 
 
 
 
 
External Validity: Can the knowledge or skills learned in this lesson be generalized across other 
activities or content area? 
 

What reading skills are developed during this unit? How can these skills generalize 
across other content areas? How do students reading skill affect their ability to generalize what 
they’ve learned in the unit? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 

Social Validity: What are the benefits and consequences of participation in this unit for 
individuals and groups of students?  
 

How does the reading involved in this unit affect the student socially? How might 
the reading skills you’ve taught affect the students socially? Thoroughly consider these 
issues. 
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Writing as an Access Skill 
 
Strengths: How does the students’ ability to write positively affect their access or ability to 
succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
 
 
 
 
 
Areas for Improvement: How does the students’ ability to write negatively affect their access or 
ability to succeed on the unit? Thoroughly consider this issue for each lesson component. 
 
 Instructional Delivery: 
 
 
 
 
 
 Independent Activity 
 
 
 
 
 
 Assessment 
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Internal Validity: Can you identify a cause and effect relationship between your instruction and 
student success?  
 

Does the students’ ability to write threaten the internal validity? Is it possible that a 
student’s ability to write may influence the judgment about their content ability or knowledge? 
Thoroughly consider these issues.  
 
 
 
 
 
 
 
 
 
 
External Validity: Can the knowledge or skills learned in this lesson be generalized across other 
activities or content areas? 
 

What writing skills are developed during this unit? How can these skills generalize across 
other content areas? How do students writing skill affect their ability to generalize what they’ve 
learned in the unit? Thoroughly consider these issues. 
 
 
 
 
 
 
 
 
 
 
Social Validity: What are the benefits and consequences of participation in this unit for 
individuals and groups of students?  
 

How does the writing involved in this unit affect the student socially? How might the 
writing skills you’ve taught affect the students socially? Thoroughly consider these issues. 
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Teacher Reflection 
Independent Practice 

Evaluation Form 
 
Your Name: ________________________________ 
Name of the person whose paper you are evaluating: _____________________________ 
 
Please review the Teacher Reflection section. This section will be evaluated using the scoring 
rubric provided Use the Peer Review Evaluation form below as a guideline for evaluating the 
responses provided. Provide positive comments and areas for improvement. Once finished, sign 
and return the evaluation to the author of the paper. This evaluation will be submitted with the 
final draft of this section. 
 

Scoring Rubric for Teacher Reflection  
6 All issues were identified and addressed that related to the strengths, weaknesses, internal 

validity, external validity, and social validity for three domains of the lesson: content, 
reading as an access skill, and writing as an access skill. Practices or topics of reliability 
and validity were considered with specific details, examples, and references. Format of 
presentation is clear.  

5 Most issues were identified and addressed that related to the strengths, weaknesses, 
internal validity, external validity, and social validity for three domains of the lesson: 
content, reading as an access skill, and writing as an access skill. Discussion was 
provided in specific terms but incomplete in the reference to specific practices or topics 
of reliability and validity. 

4 Some issues were identified and addressed that related to the strengths, weaknesses, 
internal validity, external validity, and social validity for three domains of the lesson: 
content, reading as an access skill, and writing as an access skill. Discussion was 
provided in general terms or incompletely. Little reflection on specific practices or topics 
of reliability and validity. 

3 Information was completed with brief statements. 
2 Information was incomplete. 

  

Peer Review Evaluation Instructor Evaluation 

(Do not write in these 
boxes) 

Content: consider the discussion of the strengths, 
weaknesses, internal validity, external validity, and 
social validity 

 

     Positive Comment: 
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     Areas for Improvement: 
 
 
 
 
 
 
 
 
 

 

Reading as an Access Skill: consider the 
discussion of the strengths, weaknesses, internal 
validity, external validity, and social validity 

 

     Positive Comment: 
 
 
 
 
 
 
 
 
 

 

     Areas for Improvement: 
 
 
 
 
 
 
 
 
 

 

Writing as an Access Skill: consider the 
discussion of the strengths, weaknesses, internal 
validity, external validity, and social validity 

 

     Positive Comment: 
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     Areas for Improvement: 
 
 
 
 
 
 
 
 
 
 
 

 

Final Comments:  
 
 
 
 
 
 
 
 

 

 Total Score                                             /5 
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SUGGESTION SHEET 
 
  We would like to request your comments regarding this training module. Please use this 
response sheet to provide suggestions that may help us improve subsequent modules. We greatly 
appreciate your insights and perspectives.  
 Please return this suggestion sheet to Holly Vance in Educational Leadership, ED 124. 
 

Curriculum Instruction Assessment Alignment: Social Studies 
 
1. What aspects of this training module are not clear to you? Please be specific, include brief 

description, and note the page number. 
_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

____How can we improve the content of this training module? 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

____How can we improve the structure of this training module? 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

____Other suggestions: 

_____________________________________________________________________________

_____________________________________________________________________________

__ 
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Glossary 
 

Attribute: a defining characteristic of the concept; provide criteria for distinguishing between 
what is and what is not an example of the concept 
Concept: clusters of events, names, dates, objects, places, etc. that share a common set of 
defining attributes  
Example: positive description of the concept or attribute that aid in discrimination of the critical 
features of the concept; includes a wide range (far and near) of acceptable responses that 
describe or define the concept or attribute; far positive example and near negative example 
should be similar but differ based on the critical features that define the concept or attribute 
External validity: associated with the generalizability of the outcomes 
Fact: a simple association between names, objects, events, places, etc. that use singular 
exemplars 
Graphic organizer: a visual, non-linear representation of the linkages among knowledge forms. 
Intellectual operation: classification of behaviors that are identifiable or observable; allows 
teacher to determine whether or not students are able to manipulate content area knowledge 
forms in meaningful ways 
Interactive teaching: dialogues between teachers and students to check for understanding; 
integrates critical thinking skills into instruction by modeling intellectual operations 
Internal validity: indicates whether there is a causal relationship between the lesson inputs 
(instruction, activity, and assessment) and the observed outcomes (student performance) 
Knowledge form: form of information presented to learners; includes principles, concepts, and 
facts 
Non-example: negative description of the concept or attribute that aid in discrimination of the 
critical features of the concept; includes a wide range (far and near) of responses that would not 
describe or define the concept or attribute; far positive example and near negative example 
should be similar but differ based on the critical features that define the concept or attribute 
Principle: a consistent relationship among events, objects, or behaviors; indicates relationships 
among different facts or concepts 
Social Validity: identifies the benefits and consequences of participation in this unit for 
individuals and groups of students in the future 
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