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Abstract	
•  For	the	full	range	of	student	with	disabili5es,	teachers	need	

an	array	of	informa5on	for	making	a	number	of	different	
decisions.	This	presenta5on	provides	a	number	of	possibili5es	
in	reading	and	mathema5cs	for	students	being	considered	as	
‘at	risk’	of	academic	failure,	being	provided	special	services	
while	also	having	their	progress	monitored,	and	par5cipa5ng	
in	an	alternate	assessment	(designed	for	students	with	
significant	cogni5ve	disabili5es).	A	web-based	portal	is	
presented	so	teachers	can	use	technology	supports	to	make	
the	collec5on	and	use	of	informa5on	an	efficient	process.	



Big	Ideas	from	Blue	Highways	
•  Standardiza5on	of	test	administra5on	poses	
problems	for	Students	with	Disabili5es	(SWD)	
and	English	Language	Learners	(ELL).	

•  Access	can	be	achieved	in	both	research	designs	
and	computer	based	tes5ng.	

•  Accommoda5ons	(adjustments)	have	empirical	
results	confirming	the	need	to	know	student	skill	
and	item	format.	

•  Level	of	Independence	is	an	important	construct	
in	construc5ng	effec5ve	tes5ng	environments	for	
students	with	significant	cogni5ve	disabili5es.	



Guiding	Principles:	
Assessment	for	Teaching	and	Learning	

§  The	system	must	provide	relevant	informa5on	for:	
§  Screening	and	benchmarking	
§ Progress	monitoring	
§  Instruc5onal	diagnosis	

§  The	measures	must	be	technically	adequate	
(reliable	with	validity	evidence	to	support	decisions	
being	made)	–		Item	Response	Theory	(IRT)	

§  The	system	must	be	streamlined	for	use,	
incorpora5ng	Universal	Design	features	for	
students	in	measurement	and	teachers	in	analysis	



Learning	Management	Systems	

§  Adaptability	to	fit	district	context	with	seWngs	to	
control	fields,	resource	alloca5on,	and	access	

§  Historical	record	of	academic	performance,	
progress,	and	interven5on	informa5on	

§  Capacity	to	share	student	data	seamlessly	within	
data	teams	using	differen5al	levels	of	access		

§  Reports	designed	to	facilitate	sharing	informa5on	
and	guide	decision	making	for	key	stakeholders:	
teachers,	administrators,	specialists,	parents,	and	
students	



Instruc5onal	Decisions	

•  Don’t	just	gather	data;	analyze	it!	
•  Use	the	informa5on	for:	

– Grouping	(for	targeted	instruc5on)	
– Selec5ng	curriculum,	instruc5onal	methodologies,	
amount	of	reinforcement	needed	

–  Iden5fying	students	who	need	supplemental	help	
beyond	what	they	can	get	in	their	regular	English	/	
Lang	Arts	and	content-area	classes	



Understanding	the	Founda5on	

Students who need 
specialized, typically 
one-on-one, instruction 
to fill alphabetic 
principle / basic fluency 
skill deficits (most 
intensive need) 

Students working on 
fluency. Small group 
instruction + regular 
Eng./Lang Arts 

Students reading at or 
above grade level. 
Regular Eng./Lang Arts 
instruction exclusively 

ALL students receive strong core 
English/Lang Arts instruction 
(develop comprehension, familiarity 
with literature, common experience 
with challenging authors/ text, etc.) 



Developing	Literacy	
•  Alphabe(c	Principle		

–  Recognizing	le]ers	(if	someone	can’t	name	41	le]ers	in	60	
seconds,	the	chances	of	him/her	being	able	to	read	well	are	
slim)	

–  Learning	the	sounds	that	le]ers	can	make	(the	building	block	of	
phonics)	

–  Understanding	how	to	manipulate	sound	units	to	form	words	/	
sentences		

–  Assessed	with	Phoneme	Segmen5ng	(most	appropriate	for	your	
students	who	are	basically	non-readers)	/	Le]er	Names	/	Le]er	
Sounds		

–  Instruc5onally,	address	skill	deficits	with	structured	phonics	
program,	delivered	one-on-one	or	in	small	groups	with	students	
at	same	skill	level.	If	older	(grade	2+	students	lack	these	skills,	
they	require	INTENSIVE	interven5on	that	should	be	delivered	in	
addi5on	to	regular	English	/	Lang	Arts	instruc5on.	



Developing	Literacy	

•  Fluency	
–  Brain	internalizes	‘rules’	about	grapheme	(wri]en	words)	/	
phoneme	(sound	units)	rela5onships.	

–  Repeated	exposure	to	words	=	move	to	sight	word	vocabulary	
bank	

–  +/-150	CWPM	needed	to	read	with	comprehension	
–  Assessed	with	Passage	Reading	Fluency	(a.k.a.	PRF	and	ORF)	
tests		

–  Appropriate	for	students	who	are	not	yet	reading	at	the	150	
CWPM	rate	

–  Instruc5onally,	address	skill	deficits	with	fluency-building	
programs	such	as	Read	180,	Read	Right,	Read	Naturally,	choral	
readings,	repeated	readings,	small	group	and	individual	
interven5ons	in	addi5on	to	core	English	/	Lang	Arts	instruc5on	



Developing	Literacy	

•  Comprehension		
–  Literal	(what	is	___	?)	
–  Inferen5al	(why	did	__	do	__	?)	
–  Evalua5ve	(what	is	the	‘best’…what	is	__	mostly	about?)	
–  Linked	closely	to	vocabulary	knowledge	
–  Varies	tremendously	depending	on	text	features	(is	the	text	describing	

something	the	student	is	interested	in	/	familiar	with,	etc.)		
•  Assessed	with	Mul5ple	Choice	Reading	Comprehension	
•  Instruc5onally,	address	skill	deficits	with	guided	reading	

ac5vi5es,	reciprocal	reading	strategies,	and	guided	prac5ce	
using	maze-type	measures	to	model	the	use	of	meta-
cogni5ve	skills	related	to	reading.	Develop	interest	in	reading	
for	pleasure.	



How	do	I	know	where	to	begin?	

•  Benchmarking	tests	allow	you	to	compare	
students’	performance	to	“grade	level”	
expecta5ons.	
–  Administer	appropriate	tests	(see	chart,	next	slide)	
–  Determine	who	is	‘on	target’	and	who	may	need	
addi5onal	interven5on	

–  Group	students	for	interven5on	/	instruc5onal	support	
based	on:	

•  Need	–	who	needs	most	help:	sort	by	score;	select	your	lowest	
scoring	students	for	interven5on	

•  Specific	skill	deficits		
•  Available	resources.	



Easycbm	Benchmark	Tests	
Gr Fall Winter Spring 

K SEG   LN  LS SEG  LS  WRF SEG  LS  WRF 

1 SEG  LS  WRF LS  WRF  PRF LS  WRF  PRF 

2 WRF PRF   
MCRC 

WRF  PRF   
MCRC 

WRF  PRF  
MCRC 

3 - 8 PRF  VOC  
MCRC 

PRF    MCRC PRF   VOC 
MCRC 









Training	Page	

Each measure 
type has an 
online training 
section and 
corresponding 
proficiency exam 



Training	Page	

Training 
sections for 
individually-
administered 
measures 
include video 
clips 









Assessments	
•  Reading	

– Early	Literacy	
•  Phoneme	Segmen5ng,	Le]er	Names,	Le]er	Sounds	

– Fluency	
• Word	Reading	Fluency,	Passage	Reading	Fluency	

– Comprehension	
– Vocabulary	(Benchmark	only	so	far)	
– Read	to	Perform	Task	/	Informa5onal	Text	/	
Vocabulary	PM	being	piloted	fall	2010	

•  Mathema5cs	
– Based	on	NCTM	Focal	Point	Standards	



Examples of 
Reading 

Measures: 
Letter Names, 
Letter Sounds, 

Phoneme 
Segmentation, 
Word Reading 

Fluency 



Example of 
Reading 
Measure: 

Multiple Choice 
Reading 

Comprehension 



Developing	Literacy	
•  Vocabulary	

–  Word,	provided	
with	three	possible	
answer	choices	

–  Correct	answer	is	
2nd	most-common	
synonym	(from	
dic5onary)	

•  New	Measure,	
being	piloted	now	
–  Vocabulary	words	

embedded	in	
sentences,	with	
three	possible	
answer	choices	



Developing	Literacy	
•  Read	to	
Perform	a	
Task:	New	
Measure,		

Being	piloted	now!	









MCRC:	Benchmark	Only	





		Group	Report:	
provides	
informa5on	
helpful	for	
grouping	
students	and	
insight	into	the	
item	types	on	
which	they	
need	more	
work	





Interven5ons	



Individual	Student	Report	



Group	Student	Report	



Group	Systems	Report	



Rela5on	between	easyCBM	and	
State	Tests	

•  Correla5ons	above	.60	for	all	reading	measures;	
above	.72	for	all	math	measures	(definite	rela5on!)	

•  The	combina5on	of	easyCBM	reading	screeners	and	
demographic	variables	predict	57%		to	69%	of	the	
variability	on	state	test	score,	across	grades	(Tindal,	
Nese,	&	Alonzo,	2009)	

•  easyCBM	fall	and	winter	math	screeners	predict	63%	
–	73%	of	the	variability	on	state	test	score,	across	
grades	(Alonzo,	Nese,	&	Anderson,	2009)	



An	Example	of	ORF	-	OSA	Grade	3	
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An	Example	of	ORF	-	OSA	
Grade	8		
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Grade	7:	Oregon	Test	

Students who score below 
the 20th percentile on 
easyCBM in the fall are very 
unlikely to meet the state 
benchmark on the math test 

Students who score at or above the 
50th percentile on easyCBM in the 
fall are very likely to meet the state 
benchmark on the math test. 

20th percentile 50th percentile 

exceeds 

meets 



Grade	7:	Washington	Test	

Students who score below 
the 20th percentile on 
easyCBM in the fall are very 
unlikely to meet the state 
benchmark on the math test 

Students who score at or above the 
50th percentile on easyCBM in the 
fall are very likely to meet the state 
benchmark on the math test. 

20th percentile exceeds meets 



Growth	in	Teacher	Use	

Beta Testing District Site 

First Year Public Use 



Growth	in	Student	Use	

Beta Testing District Site 

First Year Public Use 



Growth	in	Test	Use	

Beta Testing District Site 

First Year Public Use 



h]p://www.brtprojects.org/	



GeWng	to	the	Site	

To	access	the	demo	site,	you	will	type	in	the	
URL,	then	click	on	one	of	the	pre-slugged	links	
to	log	in.			

demo.state.easycbm.com	
Depending	on	level	of	access,	you	will	see	only	
the	students	in	a	single	classroom,	all	students	
in	a	building,	or	all	students	in	a	district.	


